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SSttaattuuss  aawwaarrddeedd  ttoo  SStt  RRoossee’’ss  

  bbyy  tthhee  AAccccrreeddiittaattiioonn  AAwwaarrddiinngg  PPaanneell  

AAccccrreeddiitteedd  
 

SSeerrvviiccee  SSttrreennggtthhss  aanndd  AAcchhiieevveemmeennttss  

GGoooodd  PPrraaccttiiccee  
SSttrroonngg  PPrraaccttiiccee  wwiitthhiinn  tthhee  wwhhoollee  

AAccccrreeddiittaattiioonn  mmeemmbbeerrsshhiipp  

Positive Outcomes for the Autistic Person 
Strand Three:  Sensory Experiences 
P12 How does the school/college evaluate the 
effectiveness of support and curriculum activities in 
enabling each autistic student to have new or varied 
sensory experiences they find enjoyable and 
stimulating. 
Sensory activities are planned into the curriculum and 
personalised for each individual student.  All students 
have well developed, detailed sensory integration 
programme that are agreed with the OT and updated 
regularly.  

  

  AArreeaa  ooff  SSttrreennggtthh  
SSttrroonngg  pprraaccttiiccee  wwiitthhiinn  tthhee  

sseerrvviiccee  sshhoouulldd  bbee  sseeeenn  aass  aa  ggooaall  

ttoo  ffuurrtthheerr  iimmpprroovvee  pprraaccttiiccee  

wwiitthhiinn  tthhee  sseerrvviiccee  aanndd  aallllooww  

pprrooggrreessssiioonn  oonn  tthhee  sseerrvviiccee’’ss  

AAccccrreeddiittaattiioonn  jjoouurrnneeyy..  

Positive Outcomes for the Autistic Person 
Strand Four: Emotional Wellbeing 
P16 How does the School/College evaluate the 
effectiveness of support and curriculum activities in 
enabling each autistic student to experience a sense 
of achievement and satisfaction? 
Every lesson is an opportunity for students to be awarded 
a ‘Star Moment’ certificate.  These are given out in a 
special Friday assembly and displayed on a display board 
the following week.  The school holds an annual 
presentation evening where certificates, including those 
from national accredited bodies such as ASDAN are 
presented in front of family and friends.  Nearly all 
lessons/sessions have a plenary that enables the student 
to both self and peer assess their achievements. 
The school hold regular Multi-Disciplinary meetings to 
discuss student progress towards their EHCP and other 
targets.   

 
Positive Outcomes for the Autistic Person 
Strand Four: Emotional Wellbeing 
P17 How does the School/College evaluate the 
effectiveness of support and curriculum activities in 
providing each autistic student with regular 
opportunities to take part in self-directed activities 
where they are able to ‘be themselves’ and to do what 
makes them most happy? 
Individualised timetables and student consultation enable 
students to have access to activities they most enjoy.  
There are also many opportunities to follow the student’s 



lead putting in sensory breaks using personalised 
activities and/or objects.  There are choices built into the 
timetable such as for work related and leisure activities 
and for residential students into their evening and 
morning routines. 

 
Commitment and Consultation 
Strand 3: Consultation 
C30 How does the school/college ensure families ae fully 
consulted and treated as partners in the support of their 
family member, according to the age, capacity and 
wishes of the autistic student. 
Families are kept very well informed and staff at the 
school liaise fully with them.  The parents’ meeting 
documented in the recent Ofsted Report, NAS 
questionnaire responses from parents and comments at 
the Parent’s meeting and a telephone interview during the 
review demonstrate the high regard parents have for the 
staff at the school and college and visa versa. 
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The graph below shows the scores from the returned family questionnaires  
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I am able to contact the service
about my child/relative on a regular
basis

I am given information about my
child/relative’s progress on a regular
basis

The service listens to my views
about my child/relative and takes
them into account

I am aware of how to raise concerns
about any aspect of my
childs/relative's support and am
confident that they will be considered
and addressed

The service has a good
understanding of my relative and
works well to meet their needs

The service provides opportunities
for me to find out more about autism
and my childs/relative 's specific
needs

The service has had a positive
impact on my childs/relative ‘s life
and learning

The awarding panel note that of respondents to both the family and 
professional’s questionnaire there was an overwhelmingly high level of 

satisfaction with the quality of service provided. This is shown in the 
above charts and further evidenced by the following quotations: 

“Amazing understanding of autism and sensory processing” 
“The school works really well with professionals involved and the 
community” 

And 
“They have been wonderful and nothing is too much trouble – can’t praise 

them enough” 
  

AAccttiioonn  PPllaann  ffoorr  SSeerrvviiccee  

AAccttiioonn  ffoorr  

DDeevveellooppmmeenntt  
AAnn  aarreeaa  ffoorr  ddeevveellooppmmeenntt  iiss  nnoott  

aann  aarreeaa  ooff  ggrreeaatt  ccoonncceerrnn,,  bbuutt  

sshhoouulldd  bbee  sseeeenn  aass  aa  ggooaall  ttoo  

ffuurrtthheerr  iimmpprroovvee  pprraaccttiiccee  wwiitthhiinn  

tthhee  sseerrvviiccee  aanndd  aallllooww  

pprrooggrreessssiioonn  oonn  tthhee  sseerrvviiccee’’ss  

AAccccrreeddiittaattiioonn  jjoouurrnneeyy..  

Commitment and Consultation 
Strand 2: Partnership 
C27 How does the school and college actively 
contribute to further develop knowledge and 
understanding of Autism?  For example, by 
participating in inclusive research or by funding staff 
to carry out research. 
The school and college should look for ways to develop 
this area and to showcase things individual staff do in this 
area – they were not apparent at the review. 
 

 



RReeccoommmmeennddaattiioonnss  
AA  rreeccoommmmeennddaattiioonn  iiss  aann  aarreeaa  ooffff  

ddeevveellooppmmeenntt  tthhaatt  tthhee  aawwaarrddiinngg  

ppaanneell  ssttrroonnggllyy  aaddvviissee  aa  sseerrvviiccee  ttoo  

iimmpplleemmeenntt..  AA  sseerrvviiccee  iiss  eexxppeecctteedd  ttoo  

sshhooww  ttoo  tthhee  aaddvviissoorr  aanndd  tthhee  nneexxtt  

rreevviieeww  tteeaamm  tthhaatt  tthhee  

rreeccoommmmeennddaattiioonn  hhaass  bbeeeenn  

iimmpplleemmeenntteedd  oorr  iiss  aabbllee  ttoo  pprroovviiddee  aa  

cclleeaarr  aanndd  ccoonnssiiddeerreedd  ccaassee  aass  ttoo  wwhhyy  

iitt  hhaassnn''tt  bbeeeenn..  AA  ffaaiilluurree  bbyy  aa  sseerrvviiccee  

ttoo  iimmpplleemmeenntt  aa  rreeccoommmmeennddaattiioonn  

wwiitthhoouutt  rreeaassoonn  mmaayy  ccoouunntt  aaggaaiinnsstt  

tthhee  sseerrvviiccee..  

Commitment and Consultation 
Strand 1: Commitment 
C5 How does the school/college ensure that policies, 
procedures and working documentation promote a 
consistent and clear approach, rooted in an 
understanding of best practice, in supporting autistic 
students? 
C8 How does the school/college set out and define 
the skills and knowledge each individual member of 
staff requires in relation to their role in working with 
autistic students? 
C21 How does the school/college ensure what the 
staff have learned from training and professional 
development is consistently reflected in practice 
when supporting autistic students? 
Ongoing training in the specific areas detailed in St. 
Rose’s Autism Policy should take place regularly across 
all staff groups to ensure consistency across the school in 
its provision for students on the Autistic Spectrum. This 
should include work on staff language including use of 
MAKATON signing. Also the use of visual cues such as 
symbolled/picture schedules or similar to promote further 
independence. 
 
Understanding the Autistic Person 
Strand 2: Self-Reliance and Problem Solving 
U5 How do staff identify and record the best way of 
structuring and presenting transition for each autistic 
student? 
Transition between sessions/lessons is managed well on 
the whole using objects of reference and or 
symbols/photos for the place they will go to next.  
However, students do not always know this until they are 
about to move/be wheeled, as only in a few sessions 
were Now and Next boards used to help them anticipate 
the change of lesson/session/activity.  Letting the 
students know what is expected of them in a lesson 
through use of a  micro-transitions schedule and or timers 
to show when an activity is nearly finished was not 
observed to be used with many of the students across all 
settings. 

  
TThhiinnggss  SStt  RRoossee’’ss  sshhoouulldd  cceelleebbrraattee::  

 

 Good staff, pupil and parent participation. 
 The excellent range of therapeutic opportunities available to pupils. 

 The comprehensive multi-disciplinary approach to support planning. 
  

  

SSuummmmaarryy  
 

The awarding panel congratulate St. Roses School upon achieving the high 
standards required of Autism Accreditation at this first review. This 
outcome is a credit to the service commitment given that a relatively 

small number of pupils are diagnosed as being autistic.  



The panel acknowledge the feedback upon the review provided by St. 
Roses and agree to the factual changes requested. 

The panel were of the considered view that this is an excellent school with 
an autism-based approach to the delivery of education that benefits all 

pupils. A great inclusive service. 
 

SSiiggnneedd    
 

  
MMrr  FFrreedd  PPaarrssoonnss  

AAwwaarrddiinngg  PPaanneell  CChhaaiirr  

  

  


